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CHAPTER I 
STATEMENT OF THE PROBLEM 
The purpose of this study is to plan and informally try 
out a series of language activities which will enrich the 
speaking and listening vocabularies of first graders with no 
kindergarten experience. The construction of a simple back-
ground inventory will be necessary to find the child's pre-
vious experiences. A check-list will record growth and 
reactions. It is hoped that the integrated language activ-
ities will develop habits of attention and create within each 
child a lasting desire to seek information concerning the 
world about him. 
Many of the children in the school used in this study 
have below average economic and social backgrounds. In many 
instances both parents must work leaving the children without 
parental supervision. More than half of the parents are poor 
with less than high school educational backgrounds -- their 
occupations being mainly domestic work. 
Boston University 
Sohool of Educatioa 
... ·-.. -:£,1 brar9, ./ · 
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REVIEW OF THE LITERATURE 
Importance ~ Experience Background 
Language plays a unique role in the curriculum because 
it cannot be confined to any one period of time. It func-
tions throughout the day as an integrated part of all subjects 
and activities. Betts1 says: 
"The development of reading ability is primarily a 
problem in language: when a child is ready for reading 
he has acquired a fund of information from his exper-
iences and he has developed reasonable facility in the 
use of language for the purpose of dealing with these 
experiences". 
He further emphasizes language as a prerequisite to reading 
when he states: 
"Reading, or interpretation, requires a 'taking to' 
to the printed page; hence a rich background of infor-
mation is essential to comprehension. Experimental 
background, therefore becomes one of the primary 
factors in reading readiness. This means that the 
teacher can deal directly with this factor". 
The causes for lack of success in the initial reading 
program include physical, intellectual and emotional defi-
ciencies. The presence of any of these, if ignored, may 
result in confusion and insecurity for the child entering 
school for the first time. The recognition and the elimi-
nation of these defects will facilitate the child's adjust-
ment to the school curriculum. 
An effective language enrichment program will include 
the words that a child will need to adjust to the totally 
lBetts, Emmett A., 11 Factors in Readiness for Reading", 
Educational Administration and Supervision,29:199-230, 
April, 1943. ~lp.).:JIH. 
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new environment which confronts him. First, it becomes 
necessary to find a child's previous background. 
Beeryl says: 
"Several studies have reported that first grade 
reading materials deal with a surprising number of 
concepts and that it is unsafe to assume that these 
understandings are the part of the background of all 
first grade children". 
2 According to Strickland 
"Each child brings to the primary school the 
language of his own previous experience--the language 
he has acquired through his home, neighborhood, and 
preschool living. There are wide differences in 
academic learning within a group of children grows 
wider as they progress through the school years, but 
at no time are children more different as individual 
persons than they are at their entrance into the 
primary school. This is especially true if the 
children have not had kindergarten or other organized 
preschool experience." 
Lamoreaux and Lee3 in discussing factors essential to 
reading success state: 
"A child must have attained a certain facility with 
language." 
They say further that 
nA child must have a background of experience. Our 
only means of understanding, of interpreting what we 
see and hear and feel is through our own experience, 
real and vicarious. When a child's background of 
experience is so limited that he can find in it no 
basis for interpreting the materials he reads, it 
will have no more meaning for him than highly tech-
nical material in an unfamiliar field would for us. 11 
\' 
~ I 
'\ ,. 
- - - - - - - - - - ,1 1Beery, Althwa, "Development of Reading Vocabulary and Word ii 
Recognition' , National Societl for the Studt. of Education, !I 
Fo~ty-ei,hth Yearpooki Part 1 , Cniq~go; on-verSity ot :! ~Chlcago ress, 1949, 72-192. 17~· · ~strickland, Ruth, G. The Lan ua e Arts in the Elementar !I 
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I'; I "Teachers must be sure that every child has a back-
ground o.f experience which will make the story mean-
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it is her job to see that he has those experiences." 
In support of this idea Pennell and Cusack1 say that, 
"In order to interpret reading symbols it is necessary to 
have a rich fund o.f human experiences and nature exper-
iences." · 
2 Seashore .further stresses the importance of vocab-
ulary and experiences when he says: 
"It even appears that we teachers have grossly 
underestimated the educational significance of 
children's every-day experiences at home, on the 
playground, when traveling, listening to the radio, 
moving-pictures, etc." 
This statement in 1948 was before the advent of television 
as an influence which affects a large percentage o.f chil-
dren today. 
Seashore3 points out that, 
"We have largely failed to realize the extent to 
which everyday experiences constitute a type of edu-
cation in word knowledge which may easily continue 
throughout a person's life. 11 
It is necessary, then, that one recognize every 
s 
opportunity for real life experiences of many type and in 
this way broaden the background o.f each child. 
li Townsend4 conclUdes that: 
I! - - - - - - - - - - - -I 1Pennell & Cusack~ How to Teach Reading, Boston, Houghton 
1 Mi.f.flin Co., 1950. P. 155. 
· 2seashore, Robert H. "The Importance o.f Vocabulary in 
!
!.· Learning +4nguage Skills", Elementary. English, 25:137-152, 
March, 194~ P• 142. 
1; 3Ibid. P• 1$0. 
ii 4Townsend, Agatha. "Interrelationships Between Reading and 
i' Oth~r Language Art Areas", English, 31:91-109, February, 
""- : 1954. P• 100. 
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"The child with a narrow background of actual and 
vicarious experience has little to communicate, has 
little stimulation for language growth." 
And also, 
"It is necessary, then, that preparatory activities 
for the immature child be rich and varied for the 
sake of assuring general language growth." 
Importance of Listening 
Two basic phases of the language arts, listening and 
speaking have been in constant use by the child prior to his 
entrance to the first grade. Bettsl states that 
"Listening and speaking--two facets of language--
are evaluated not only as a basis for reading readi-
ness but also as a basis for improvement of reading 
skills and abilities." 
He adds further emphasis when he says: 
" •.•• reading as a facet of language integration 
with which a child enters school. It is a promising 
preventative for many reading and spelling disabil-
ities. Moreover, it puts the emphasis on develop-
mental rather than on corrective reading." 
Muir2 makes a plea for the establishment of good listening 
habits when she says: 
"Listening is important--listening to a discussion, 
listening to directions for playing a game or for 
some reading activity, listening to words, listening 
to simple stories and following their sequences." 
She also recognized the need for training in listening when 
she says: 
"We find that many first graders have a short span 
of attention. This may be due to immaturity, but it is 
Page 5 
lBetts, Emmett Albert, "Unsolved Problems in Reading: A 
Symposium I" Elementary English, 31:347-49, October 1954• p.326. 
2Muir, Beaulah, "After Kindergarten" California Jourlal of 
Elementary Education, 22:171-~February 1954• P• !r • ---
sometimes due to inattentive habits and to lack of 
experience in attentive listening." 
Word Meaning 
An understanding of oral language is needed before the 
interpretation of printed symbols can be attempted. 
Hilliard and Traxe111 state: 
"That children with rich backgrounds are more 
strongl7 equipped to attack the printed page than 
children of meager backgrounds because of enriched 
meanings and thought which the former bring to the 
task." 
"Research has discovered that one of the greatest 
difficulties encountered in learning is lack of under-
standing of' words and ideas. Meanings grow through 
experiences and contacts." 
Experiences that provide opportunities for children to 
see, touch, taste, smell and talk help in the building of 
meaningful vocabularies. Benjamin and Burton2 both agree 
when they say: 
nwe now know that the meaning one grasps from the 
printed page depends on the amount and quality brought 
to the printed page." 
They further state: "The first grade room plus its 
school and community environment should be the laboratory 
for building these experiences." 
Crosscup3 in his experimental study makes the following 
underlying assumptions: 
1Hilliard George H~ ~d Tr~;ll~-"I~£o~tional Backg'n-ound 
as a Factor in Reading Readiness and Reading Progress , 
Elementary School Journal, 38:255-263; December 1937. p.263. 
2Benjamin, Dayton and Burton, Alice, "The Exper~ence Approach 
to :Beginning Readingn Elementary. English, 21 t3i,6-9, Oct., 
1954. P•346. 
3crosscup Richard B. "Experimental Exercises in Learning to 
Interpret Reading", Education, 59:20-31; September, 1938. 
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"That vocabulary development has three interrelated 
aspects: (1) increasin~ the number of words to which 
a meaning is attached; (2) increasing the number of 
divergent meanings known for a given word; (3) in-
creasing sensitivity to the way in which the meanings 
of words is conditioned by context. Another assump-
tion is that the process of vocabulary goes on con-
tinually from infancy to maturity as a spontaneous 
process of assimilation# that we learn the meani~ 
of a word, the meanings of a word from hearing t e 
word used in various ways in speech and in writing --
that is in context of one kind or another." 
Beery1 also advocates a language rich in meaningful 
activities when she says: 
"The growth of meaning vocabulary in many first-
grade classrooms is stunted by limiting the intel-
lectual life of the child to the concepts and simple 
language patterns of beginning materials. While 
children are learning to read they are capable of 
understanding many concepts they cannot yet read for 
themselves. 
Auditory Discrimination 
The importance of auditory discrimination cannot be 
over-emphasized since lear.ning at the kindergarten and pre-
reading levels are dependent on speaking# listening and 
doing. Beery2 makes the following observation: 
"Recent studies show that children who listen care-
fully to the sounds of words# who can identify which 
word begins or ends with the same sound will learn a 
sight vocabulary more readily than children lacking 
these abilities." 
Murphy and Junkins3 conclude that a child 
"must first notice the phonetic elements in his own 
speech. If he has never noticed the sounds within the 
lBeery# oft: Cit.-p: l7S.-- -2ae;r;#-op.-cit:;-p: ia2 
3Murphy#elen A. and Junkins# Kathryn M.# "Increasing the 
Rate of Learning in First Grade Reading"# Education 62 37-39# 
September# 1941. P• 37• 
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spoken words, the printed toraa of these worda give 
him clue to their pronunciation." 
TheJ further atates 
"Ability in auditory analJaia ot word elements appears 
tb be a primarJ factor in auooesa in beginning reading." 
MdKeelaaya, in regard to providing training in audi-
tory discriminations 
"To do well in beginning reading. the child must 
hav~ sufficient power ot aud1torr discrimination to 
distinguish readily between the pronunciations ot 
words used in the beginning reading matter which he 
will attempt to read." 
He further concludes! 
"The pupil's discovery ot the tact that words are 
made up ot aounda, that the same sounds occur in dif-
ferent words, and that a s1ven word sounds almost but 
not exactly the aaae as another word is useful back-
ground for coping with beginning reading matter." 
In un experi:nent to detem1ne what effect poor auditorJ 
discrimination had on reading deteota Monroe2 reports that: 
"The ability to hear sounds accurately and put them to-
gether in word-building is one or the important phonetic 
skills contributing to reading." 
She further concludes that 
"Lack ot discrimination of certain sounds may lead 
to contusion ot words which in turn atfecta speech or read-
ing or both." 
In her listing of certain tactora pertinent to reading 
readiness Harrison) baa this to says 
-~~~-------~----~-~-lMcKee, Paul~ The Teachin& ot Read!~ in the Elemeptarz 
Schoo!, Houghton Ntlf1ln Coapany, oaton, P• 152 
2ionroe, Marion, "R~ading Aptitude Tests tor Prediction of 
Suooeas and Pailure in Beginning Reading", Education, 56t 7-14, Septemb,_,z-, 19.35, P• 9. 
3narriaon, M. Lucille, Reading Readiness, Houghton Mittlin 
Co. 1939• P• 26. 
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"Hearing is important as a factor in reading readi-
ness because the child first learns to attach meaning 
to printed symbols through the medium of spoken 
language. He not only needs a high degree of auditory 
acuity but he also needs the ability to perceive and 
reproduce sounds correctly1 the ability to fuse sounds 
into words 1 and the ability to sense or perceive the 
sounds characterized by certain auditory :t'requencies." 
Guidance and Motivation 
Children need assistance in becoming adjusted to the new 
environment in which they find themselves. Beery1 places 
emphasis on guidance when she says: 
"It is essential1 however1 that the guidance of 
vocabulary growth during these early years be so much 
broader than that of specific preparation for any 
given reading material. This guidance is best given 
in an atmosphere in which children feel comfortable 
in sharing ideas and in re~ealing their confusions 
about meanings." 
She2 also recognizes the importance of guidance and 
motivation1 when she makes the following suggestions~ appli-
cable to those learning to read as well as those not yet 
ready for reading instruction: 
1 
"1. Provide firsthand ex~eriences that will stim-
ulate speech--people1 o jects1 events1 institutions 
in immediate environment. 
2. Class enterprises--to organize and verbalize 
their experiences and to take necessary responsi-
bility for making1 carrying out and reporting 
group plans. 
3. Supplement direct experiences--pictures1 picture 
books1 audio-visual aids. 
Beery11Q£· Cit.~ p. 174 
2.9£. cit. P .-rrs. 
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4. Provide time and opportunity ror rree conver-
sation. Provide rich language experiences--stories, 
poems, dictating messages to the teacher. 
5. Encourage children to experiment with many kinds 
or materials. 
6. Help the individual to overcome speech dirri-
culties. 
7. Use "instructional" talk and procedures to 
clariry concepts. Interest children in words 
appropriate to an occasion. 
8. Provide consciously ror the organization and 
extension or mea.nings." 
Tidyman and Butterrield1 state: 
"The best learning situation is a real, lirelike 
experience, providing adequate meaning and motivation 
ror the several kinds of language activities." 
Social Adjustment 
A well developed language program lays the roundation 
ror the social adjustment of the child. 
2 
"On the elementary school, primarily, rests 
the responsibility ror simple literacy, which is 
basic to the success or democracy. All thought and 
decision rest upon having the racts. Accuracy in 
getting the facts demands basic skills in reading 
and listening." 
Group living, to be effective must be shared by all. 
Democratic living is realized through the development of the 
communication skills. Beery3 makes the following statement: 
1Tidyman, Willard F. and Butterfield, Marguerite, Teaching the 
Lan ua e Arts, McGraw-Hill Bmok Company, Inc., New York, p. 6. 
ua e Arts for Toda 's Children,The Commission on the 
Eng is urr cu um o t e a ona Council of Teachers of 
English, Appleton-Century-Crofts, Inc., New York, 1954, p. 13. 
3Beery1 Althea1 "Oral Language and Int~r-Group Harmony
11
, 
Elemen~ary Eng ish, 25:161-173. P• 16J. 
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"The teacher who believes that one of the major 
objectives in education is that individuals develop 
not only faith in the democratic process but also 
real skill in using it in all human relationships 
knows that school opportunities to speak and to 
listen serve a deeper purpose than merely to increase 
the skill of children in the correct or even the 
persuasive use of their mother tongue." 
"As the child increases his language power and 
refines his skills~ he increases his ability to carry 
his own weight with his group. 
Another important aspect of the social adjustment of the 
child is the establishment of right habits~ attitudes~ skills 
and appreciations. Z1mmer.man1 says: 
"To present a skill before a child has use for 
it sets up an antagonism which hinders learning 
even at the right time. Much more important in the 
first grade are a habit of success~ joy in living~ 
some techniques for finding out what a person wants 
to know~ responsibility toward his neighbor and a 
growing interest in his community." 
The conclusion2reached regarding the development of 
social competency within the child is that: 
1 
"Children who learn to share~ to cooperate~ to 
lead~ to follow1 to plan together1 to carry out 
plans 1 to evaluate results 1 and to use the arts 
of communication in so doing are learning the 
fundamental processes by which the people in a 
democracy work together." 
Post 1 Rose Zimmerman1 "Reading Geared to Readiness" 
School Life~ 35:135-81 June 1956. P• 136. 
2
,Q£. Cit. 1 p. 15. 
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Use ot AudiQ~Visual Aids 
Pictures of all kinds, still, moving slides and film-
strips help to bring the outside world closer to a child's 
understanding. These experiences are used to give the child 
an increased knowledge of the world in which he lives and 
real meaning to many of the things he hears about and sees. 
The increased use of audio-visual aids in the classroom 
provides a wealth of vicarious experiences for the child. 
Townsend! points out that: 
"The child with a narrow background of actual 
and vicarious experience has little to communicate." 
And also, 
"It is logical and necessary, then, that prepara-
activities for the immature child be rich and varied, 
for the sake of assuring general growth." 
Adinoff2 states: 
"Audio-visual material in the early childhood 
classes 1n the elementary schools are the strongest 
aids that the teacher has. Teachers must plan first-
hand experiences to help children of this age 
clarify concepts, build vocabulary, and grow in 
understanding of the world outside their own home. 
Picture books, flat pictures, objects, and models 
are the aids most frequently used. 
"Many teachers are using projected aids, such as 
filmstrips, slides, and materials 1n the opaque 
projector, to introduce a new experience, strengthen 
a familiar one, or evaluate one completed." 
She3 also adds: 
1 - - - - - - - - - - - -Townsend, Agatha, "Interrelationships Between Reading and 
Other Language Arts Areas", Elementary English,31:99-109, 
~ebruary, 1954. p. 100. 
Adinoff, Rebecca, "AV ~d the Earll Childhood Curriculum", 
The Instruct~r, p. 17-1~, January 1955. 3 Op. Cit., P._l7. 
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' "To be effective, all these materials must be used 
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1
•. when the need arises, and not at a special audio-visual 
_ period." 
H 
II In making suggestions for the using of filmstrips 
II 
l
i A din off says : 
"Stories of increasing length, illustrated by many 
'll pictures, large enough for all to see, help the 
II,. children to listen in a group situation, fewer pic-11 tures are used. Slides projected on a screen in a 
11 semi-darkened room will often evoke speech from the 
!1 shy child who has found it difficult to communicate 
1: with a group. " 
II !i Storm1 states: 
1: 
r 
'I 
I! il 
!l 
II 
"Since the circumscribed area of a child's world 
limits the scope of excursions, a great deal can be 
accomplished by bringing in the outside world through 
the use of exhibits and objects. The most detailed 
word description can never bring the same understand-
ing that a real specimen can contribute. An object 
may be a brought from its natural setting into the 
schoolroom to supply the type of experience that will 
make the instruction more meaningful." 
Pictures are one of the oldest known audio-visual aids. 
~~ Storm2 makes a plea for the wide use of pictures when she 
1 points out: 
i! 
I 
I "The advantages of flat pictures are their avail-
ability, their use of' color, and their economy. Since 
visual images are important to our gaining of ideas, 
the use of pictures is a necessary part of education. 
Pictures form an integral part of the average person's 
life, since they function in our daily reading of news-
papers and magazines and meet us on every hand in the 
form of posters, billboards, and advertising material, 
to influence our thinking and actions." 
The related research shows the importance,of language 
activities in the first grade. It is, therefore, the purpose 
of this study to enrich the language experiences of beginning 
first graders. 
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CHAPTER II 
Plan of the Study 
It was the purpose of this study to plan a series of 
exercises designed to enriAh the vocabularies of the two 
basal reading series and available supplementary material. 
I 
'hese exercises were used in conjunction with picture· study, 
filmstrips, excursions, poems, games and recordings. 
Preparation of Material 
Before the exercises could be constructed it was 
necessary to determine certain pertinent factors. A 
questionnaire was devised which would give the writer some 
information in regard to the experience background of the 
children. After the questionnaires were analyzed appro-
priate activities were selected with a view to providing 
background through experiences both real and vicarious in 
an attempt to improve the speaking and listening vocabu-
laries of the children. 
From the vocabularies in the basal and supplementary 
readers the writer prepared a list of words upon which to 
base exercises and activities. These words were chosen with 
due recognition to the results of the background inventory. 
The various activities were tied together and coordi-
nated with the regular curriculum so that the vocabulary 
involved could be met in many different situations. 
·- .. --· -·-··----~· -
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Selection of Topics 
The writer decided to formulate a series of general 
topics which correlated with the content of the basal readers. 
Topics were selected which: 
1. Were of interest to all children. 
2. Would stimulate and assist in development of 
desirable vocabularies. 
3. Would call for creative activity. 
4. Might motivate a desire to read. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
Criteria for ~ Value of ~ Experiencel 
Does it furnish a common experience as subject for 
discussion? 
Does it deal with a subject which stimulates interest 
and produces enthusiasm? 
Should it lead to the development of the ability to 
express ideas orally? 
Does it encourage an effort on the part of the child 
to express ideas orally? 
Does it help to build background for later reading? 
Does it deal with material that children will need 
to know? · 
Does it grow from the environment and background of 
the children, if not, does it have inductive impli-
cations which are familiar to them? 
Does it have a "carry over" value? 
Is it of sufficient scope and interest to permit 
children of all grades·of ability to participate in 
discussion and activities concerned therewith? 
Does it deal with subjects which study has found 
are in great need of enrichment in the vocabularies 
of young children? 
Does it provide a challenge to the child to see 
solutions to problems in terms of meanings which 
are familiar to him? 
1Freeman, Mary Elizabeth, "A Developmental Language Program 
for the Kindergarten", ]Ulpublished Service Paper, 1950, 
Boston University. 
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Criteria for Picture Study 
1. A well defined motif. 
2 • A minimum of detail • 
3. Great interest for children. 
4. Possibilities for illustration and interpretation of 
a given theme. 
5. Artistic value with due regard for quality in color 
and design. 
Activities to be Included in the 1anguage Development Program 
1. Picture study. 
2. Auditory discrimination. 
3. Word meanings: 
a. associations 
b. classifications 
c. antonyms 
d. completions 
e. characteristics 
f. quantities and measurements 
4. Recordings for games, improvement of speech and 
appreciation. 
5. Filmstrips. 
6. Stor~es, rhymes, poems. 
7. Games. 
8. Excursions. 
9. Music 
Page 17 
Group Experience Charts 
Group experience charts provide unlimited opportunities 
for developing and for broadening the child's hearing and 
speaking vocabulary. They stimulate the child's ability to 
think and to talk of events in sequence. Recording real and 
vicarious experiences on charts helps the child to under-
stand meanings and to interpret printed symbols when they 
begin to read. 
Personal charts of each beginner gives him a feeling of 
impoDtance. These may be made as follows: 
Take a picture of each child the first two or three days 
if possible, using an ordinary camera. Have enlargements 
made if possible, if not, the regular size may be used. 
Manuscript three or four first person sentences underneath 
each. 
(Example.) 
I am Peter Nelson. 
I have a new bicycle. 
I like to ride. 
I go to school now. 
Directions for Making Group Charts 
Use cardboard (28"x 22") or manila tagboard {22" x 18"). 
Large lined paper and the large lined, tablet type, chart 
racks make effective charts that may be used for reference 
Page 18 
and are easily stored. (The lined paper is labor saving). 
Allow from 8" to 12" for the background depending on the 
size of the illustrations to be used. With a soft pencil 
outline the scene; interior or landscape. Scrape colored 
chalk and blend in with a soft cloth or facial tissue to 
make a colorful background. Pictures may be drawings, or 
cut outs from magazines, calendars, coloring books, inex-
pensive picture books, etc. Paste pictures on with rubber 
cement. Select vocabulary carefully, using frequent repeti-
tion, and manuscript underneath. 
(Sample) 
OUR TRIP 
We went on a trip. 
We rode on a bus. 
We saw a shopping center. 
It had a large parking lot. 
It had a department store. 
It had many shops. 
We window shopped. 
We rode on the little train. 
Variations may be made of unusual experiences. Some 
children may have lived overseas while their fathers were in 
the service. These experiences may be shared by the entire 
group by a chart. The following chart is an example: 
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TONY'S TRAVELS 
Tony (picture of boy) lived in Europe. 
He left home by (picture of' a train). 
He crossed the ocean by (picture of' a ship). 
He came home by (picture of an airplane). 
At home he rides in an (picture of' an automobile). 
Sometimes he rides on (picture of' a bus). 
Picture Study 
One of the most widely used means of' building on real 
experiences of children and providing some vicarious exper-
iences is the use of pictures. The use of pictures and black-
board illustrations were the first audio-visual aids used and 
still are valuable sources for enriching the background exper-
iences of children. 
The Readiness Pictures for The Macmillan Readers were 
selected because they complied with the criteria mentioned 
earlier in this study. The scenes for the pictures are 
centered around the topics Home, School and Community. They 
were especially developed to meet the need for pictures not 
only rich in content but also of interest within the realm 
of young children. Each picture portrays some scene with 
which children are more or less familiar. Their size 
(24" x 18") makes it easy to display them advantageously to 
the entire class as well as to small groups. 
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,; 
I! Although these pictures were designed for The Macmillan · 
II Reader they may be used with any series. 
il tion of the series follows: 
il 
A brief descrip-
I! 
ii 
I 
1. The Rabbit Cage places emphasis on family relation- ; 
j ships. The teachers questions have the opportunity to stres~ 
. I 
! 
I 
the family working and planning together and the care of 
various pets. Further discussion led to the children 
talking about their families and thei~ pets • 
2. The Garden shows a spring planting scene. Plants 
1 and their care may be emphasized as well as the changes 
I 
I 
I 
that come with the four seasons. Ways of preparing for 
fall and winter may also be discussed. 
3. The Picnic shows families and groups enjoying an 
outing. Questions will lead to discussions about cooking 
1 outdoors, playi.ng games, swimming, safety rules and care of 
I 
I the picnic area. Wa~the children spent the summer months 
can also be discussed. 
I 
!! 
·I 
I 
4. Feeding shows human families as well as an animal 
family as well as a bird family. Discussions may be dir-
i 
ected to having children tell how they help at home. 
II 
5. Work Time shows children working together in a 
--
I typical school set up. Materials and their use and care 
I will enter the discussion. 
Class Party also a typical classroom scene that !1 6. 
il emphasizes cooperative planning. Discussions of parties 
" t=='' 
:::..· ·:::o==- : ---"==oco::.o=co~=:c-~--=='--'---:"=·"'==-:c.== :c.c:-=·-:.~==:=::.:::·.;::::.::::ccc: .. ; .; ----~.-- ----------- ------
li 
li 
11 
i 
i: 
i 
'i 
l 
'· 
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the children have attended will result as well as planning a 
party of their own. 
7. Pet Show. The topic stressed is planning a pet show 
at school. Stories about pets appear often in the beginning 
reading programs. Comparison can be made as to which animals 
make good pets and why. 
8. The City. This picture lends itself to many dis-
cussions about city life. Many words may be developed such 
as traffic, traffic light, pedestrian, intersection, library, 
bank, factory, apartment, department store, restaurant, hotel, 
etc. 
9. The !22 presents a typical scene at the zoo. A 
keeper caring for animals, habits of the various animals and 
or people watching the animals. 
10. The Circus. Many colorful words are introduced by 
discussing this picture. Emphasis can be centered around 
training animals, how circus people perform and how they 
live and travel. 
11. Transportation. The focus is on all methods of 
transportation and a comparison of travel ~Y air, land and 
water. Children will be interested to learn how people 
traveled long ago. 
12 • The Farm. This picture gives a good version as to 
what a typical farm is like. Discussion will emphasize 
farm animals, plants, machinery and buildings. It will 
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! 
i' 
also lead to comparison of city people and people who live 
on the farm. 
Projects 
Projects provide valuable opportunities for enriching 
1
1 experiences and activities. These units provide infor-
1< 
H i! mation, appreciation of beauty in literature, art and 
l; 
' :· music. The spontaneous activities of the children result 
J, 
j in growth socially, emotionally as well as the acquisition 
~ \ 
!: of knowledge. Primary children are active and curious, 
like to make things, to collect and engage in rhythmic 
' I' activities. The activity must be planned to provide for 1: 
L 
li the interest of all of the children. 
il A typical example grew out of the showing of a fiil.m-1! 
I• 
ii ii strip, "I Live in the Country", when the author discovered 
n 
.. 
1: that the class did not know what a scarecrow was. After 
n , . 
. ,
1: discussion the children decided to make one and stand him 
I! in the classroom. They brought old hats, coats, neckties, 
(il 
;; burlap sacks and broomsticks. The janitor brought corn-
!i stalks and made a frame. Later the children decided to 
ii 
I 
! make another one and stand him in the entrance hall and thus 
! ~ 
1 share "Mr. Scarecrow" with the entire school and visitors. 
I 
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i 
'· ,. 
li Crows were cut from black construction paper and pasted abov~ 
;. 
l 
I 
L 
I 
' ! 
the scarecrow. 
The children learned many lessons and were sad when 
1 
ii f: 
I• 
I' 
i' 
1: 
·~ 
! 
1, they had to leave them. 
li 
11 
They learned of seedt~e and 
II 
1: 
!: ! ~ 
H 
i: 
ii h 
r 
harvest, the use of various kinds of food, especially corn. 
The culminating activities the children liked best were a 
trip to a farm and a "popcorn" party which they planned 
themselves. 
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Background Experience Questionaire 
1. Do you lalow your full name? 
2. Where do you live? 
3. Do you have a telephone number? 
4. What is your mother's name? 
5. What is your father's name? 
6. Where does your father work? 
7. What kind ot work? 
8. Does your mother work away from home? 
9 . How many in your family? 
10. Do you have a radio? 
11. Do you have television? 
12. Does your family have a car? 
13. Have you ever been,on a picnic? 
14. Have you been to the park? 
Have you ever been to a farm? 
Yes No 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
Have you ever been on a bus other than a city bus? 
Have you been for a train ride? 
Have you been to the airport? 
Have you ever seen a circus? 
Have you been to a zoo? 
Do you go to the movies? 
Do you go to Sunday School? 
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Materials Used in the Study 
Bulletin Board 
Primary Unit 
Readiness Pictures 
(Set of 12 - 18" x 24") 
The Circus 
Scarecrow Man 
Eskimo Boys 
Away We Go 
I Live in the Country 
I Live in the City 
Tell Another Story 
Play With Ned and Nancy 
Chicken Little 
The Three Bears 
The Red Hen 
Listen and Do Series 
The Little Clown 
The Handsome Scarecrow 
Jocko, the Monkey 
Ginger and Josh 
Filmstrips 
The King Company 
4609 N. Clark Street 
Chicago, Ill. 
The McMillan Company 
New York, 
New YOrk 
The Man Who Liked Children 
Tommy Takes a Train Ride 
Jerry Giraffe and the Zoo 
Getting Ready for School 
A Day in School 
After School Hours 
At Home in the Evening 
The Safe Way to School 
The Three Pigs 
Gingerbread Boy 
The North Wind 
Recordings 
American Book Company and 
Decca Records 
The Circus Comes to Town 
(From New MUsic Horizons) 
Columbia 
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CHAPTER III 
Analysis of Data 
It was the purpose of this study to build exercises 
and provide activities which would improve the language 
abilities of first grade children. 
In the beginning a questionaire was used to determine 
the areas where children were limited in experience. Table 
one presents the results of this inquiry form. 
Table 1 
An Analysis of the Experience Backgrounds 
of 31 First Graders 
Experience Response Yes No Percent Yes 
Been on a picnic 10 21 32 
Been to the park 14 17 45 
Seen a farm 11 20 32 
Rode on a bus 15 16 45 
Rode on a train 12 19 38 
Visited the airport 3 28 10 
Seen a circus 2 29 6 
Visited the zoo 2 29 6 
Attended the movies 14 17 45 
Attended Sunday School 18 13 58 
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An examination of the above table shows that in only 
one instance had fifty percent of the children participated 
in a like experience. This was attendance at Sunday School. 
Visiting the park, riding on a bus and attending movies had 
been experienced by forty five percent of the children. 
Familiarity with a picnic, a farm, a train, an airport, 
a circus and a zoo were experienced by limited numbers of 
children. 
The inquiry form indicates need for some help both 
real and vicarious in all areas included. 
An evaluation was made of the childrens' language 
abilities at the end of the first week. After six weeks 
of teaching as described in Chapter Two the children were 
again evaluated. Individual chee.k sheets for each of the 
thirty one children are presented on the following pages: 
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CHILD_/'--- EVAWATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 2 EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
Be can follow directions. 
Scale: 3 • Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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1st wk. 6 wks. 
I 2 
L 3 
I 2 
I ,2., 
I ;;._, 
I L 
I 2. 
() I 
I 2 
1st wk. 6 wks. 
6 I 
0 I 
0 I 
I :2. 
0 I 
0 I 
I I 
I 2 
I .2.-
CHilD 0 EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHilD + EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speeCh habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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lst wk. 6 wks. 
0 I 
0 I 
0 0 
0 J 
0 0 
0 () 
() 0 
0 I 
0 0 
1st wk. 6 wks. 
I 2 
I 2.., 
I 2..-
I 2 .... 
I 2 ...... 
I 2... 
J ::2_., 
I 2 ..... 
I ~ 
CHILD 5 EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 6 EVAWATION SHEET 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
l - Average 
0 - Poor 
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lst wk. 6 wks. 
I 2-
I 2 
I 2.. 
2 b 
I 2 
I "2 
I 2. 
I 2 
I 2 ... 
let wk. 6 wks. 
I 2 
I 2 
I 2 
I 2. 
I 2 
I 2. 
I 2--
I 2J 
I 2 
CHILD 7 EVALUATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3· His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD t EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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1st wk. 6 wks. 
I 2, 
I 2. 
I 2 
I 2_ 
I _2 
I 2 
I 2 
J 2 
I 2 
1st wk. 6 wks. 
2- 3 
2.. 3 
2 '3 
2 .3 
2 b 
2 3 
2 3 
2 3 
2 3 
CHILD q EVALUATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5- He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speeCh habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD /0 EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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1st wk. 6 wks. 
2 3 
2 3 
2 3 
2 3 
2..- 3 
2 3 
2 3 
~ 3 
~ 3 
1st wk. 6 wks. 
a I 
0 I 
0 I 
0 I 
0 I 
0 I 
{) 0 
0 0 
0 I 
CHIID II EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials~ 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHilD /2 EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 • Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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lst wk. 6 wks. 
I z 
I 2 
I 2 
I 2 
I 2 
I 2 
I "2 
I 2 
I 2 
1st wk. 6 wks. 
0 I 
0 I 
0 I 
n I 
0 I 
0 I 
I 2 
I 2 
I 2 
CHILD /$ EVALUATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of storiesJ poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD I i EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
l - Average 
0 - Poor 
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lst wk. 6 wks. 
I 2 
I 2 
I 2 
I 2 
I 2 
I 2 
I 2. 
I 2. 
I 2. 
lst wk. 6 wks. 
I 2-
I 2. 
I 2 
I 2 
J ;2_ 
I 2 
I 2 
r 2 
I 2 
CHIID /5 EVALUATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHIID I 6 EVALUATION SHEET 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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1st wk. 6 wks. 
0 I 
0 I 
0 I 
0 I 
0 l 
0 I 
0 I 
0 I 
0 0 
1st wk. 6 wks. 
0 I 
0 I 
0 I 
I 2-
0 I 
0 I 
0 /_ 
0 I 
0 I 
CHILD I 7 EVAWATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD I ( EVAWATION SHEET 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
Be can follow directions. 
Scale: 3 • Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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lst wk. 6 wks. 
I z 
1 2.. 
1 2-
J 2 
I .2. 
I 2 
I 2. 
I 2 
I 2 
1st wk. 6 wks. 
I 2. 
I 2 
I 2 
1 2 
0 I 
I 2 
1 2. 
I 2 
I 2-
CHILD /q EVAWATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 2 a EVALUATION SHEET 
1. 
2. 
3· 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 • Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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lst wk. 6 wks. 
I z. 
I 2. 
I 2 
I 2 
I 2-
I 2-
I 2-
1 2 
I 2. 
lst wk. 6 wks. 
I 2-
I 2 
I 2 
2 3 
2_ 3 
2 3 
2 3 
I 2 
2 3 
CHILD 2/ EVALUATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD22 EVALUATION SHEET 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
l - Average 
0 - Poor 
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lst wk. 6 wks. 
0 I 
I .2 
I 2 
0 1 
I 2 
0 j 
2 3 
I 2 
J 2 
lst wk. 6 wks. 
I 2 
I 2 
J 2 
I 3 
I 2 
I 2 
I 2 
I 2 
2.. 3 
CHILD 2~ EVALuATION SHEET 
1. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
.7. He is developing correct speech habits . 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 2.4- EVALUATION SHEET 
1. 
2. 
3· 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
He contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
1 - Average 
0 - Poor 
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1st wk. 6 wks. 
CJ I 
0 I 
I 2 
0 I 
0 I 
0 0 
0 0 
0 I 
0 0 
1st wk. 6 wks. 
J ~ 
I 2. 
I 2_ 
I ;:L 
I 2 
I 2-
I 2. 
I 2-
2- 3 
CHILD 25 EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 2 b EVALUATION SHEET 
l. 
2. 
3. 
4. 
5. 
6. 
7-
8. 
9. 
He participates in group activity. 
He shows desire to share ideas.and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
He listens with courtesy. 
Be contributes to discussion. 
He is developing correct speech habits. 
His auditory discrimination increased. 
He can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
l - Average 
0 - Poor 
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lst wk. 6 wks. 
I :2-
I 2... 
I 2. 
I 2 
J 2-
I 2. 
I 2.. 
I 2-
2- 3 
lst wk. 6 wks. 
J 2.. 
0 I 
I 2 
I 2.. 
I 2-
I 2-
I 2-
J 2. 
I 2 
CHILD 2 7 EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
CHILD 2. ( EVALUATION SHEET 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
Be listens with courtesy. 
He contributes to discussion. 
Be is developing correct speeCh habits. 
His auditory discrimination increased. 
Be can follow directions. 
Scale: 3 - Superior 
2 - Above Average 
l - Average 
0 - Poor 
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lst wk. 6 wks. 
{) I 
0 I 
0 I 
0 I 
0 I 
0 I 
0 I 
D I 
0 I 
lst wk. 6 wks. 
I 2-
I 2 
' 
2. 
I 2 
I 2., 
I z 
I 2-
I 2-
I 2 
CHilD ;2_q EVALUATION SHEET 
l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses an increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speeCh habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
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His auditory discrimination increased. 
He can follow directions. 
Scale: 3 w Superior 
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l - Average 
0 - Poor 
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l. He participates in group activity. 
2. He shows desire to share ideas and materials. 
3. His appreciation of stories, poems, songs 
increases. 
4. He uses a.n increased vocabulary. 
5. He listens with courtesy. 
6. He contributes to discussion. 
7. He is developing correct speech habits. 
8. His auditory discrimination increased. 
9. He can follow directions. 
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He participates in group activity. 
He shows desire to share ideas and materials. 
His appreciation of stories, poems, songs 
increases. 
He uses an increased vocabulary. 
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lst wk. 6 wks. 
0 I 
CJ I 
12 I 
Cl I 
() I 
0 I 
fl I 
0 I 
0 I 
lst wk. 6 wks. 
' 
An examination of the previous sheets reveals the 
following: 
Item 1. The first week 2 above average, 18 average 
and 11 poor. 
The end of the sixth week shows 2 superior, 
18 above average and 11 average. 
Item 2. The first week, 3 above average, 17 average, 
11 poor. 
The end of the sixth week, 3 superior, 17 
above average, 11 average. 
Item 3. The first week, 2 above average, 20 average 
and 9 needing improvement. 
Item #. The first week 5 above average, 17 average 
and 9 poor. 
The sixth week 5 superior, 17 above average 
and 9 poor. 
Item 5. The first week 3 above average, 17 average 
and 11 poor. 
The sixth week 3 superior, 17 above average 
and 11 average. 
Item 6. The first week 3 above average, 17 average 
and 11 poor. 
The sixth week 3 superior, 17 above average, 
10 average and 1 poor. 
Item 7. The first week, 4 above average, 19 average 
and 8 poor. 
Page 45 
The sixth week, 4 superior, 19 above average 
8 average. 
Item 8. The first week, 1 superior, 2 above average, 
20 average, 9 poor. 
The sixth week, 3 superior, 19 above average, 
2 poor. 
Item 9. The first week, 7 above average, 17 average, 
8 poor. 
The sixth week, 6 superior, 17 above average, 
6 average and 2 poor. 
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CHAPTER IV 
SUMMARY AND CONCLUSIONS 
In summarizing this study it is necessary to review 
its purpose, which was to. plan and try out informally a 
series of language activities to enrich the speaking and 
listening vocabularies of first graders with no kinder-
garten experience. 
The vocabulary used was taken from the two basal text 
books and available supplementary materials. The program 
was initiated after the previous backgrounds were found. 
The children were given either the real or vicarious · 
experience. 
The children were found to have made improvement in 
the following: 
1. Increased speaking and listening vocabularies. 
2. Better social adjustment. 
3. Increased ability to follow directions. 
4. Improved speech habits. 
5. Improved ability to speak in sentences. 
6. Increased eagerness to share ideas and participate 
in discussion. 
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APPENDIX 
, 
LaPguage Enrichment Exercises 
'<"--•··•----~ •-••-·--·---···- ·--•o••·•--·~••••---···-­
••·-- ·-~· ••- •••-- -• ··-~·-•••u ~ 
These exercises were designed to present new words and 
to extend word meanings. They were discussed and colored 
by the children and made into booklets that were taken home 
at the end of the six weeks' period. Later in the year 
the children were given the opportunity to read and color 
,, the sheets again. 
The following is a list of the words used in the 
exercises: 
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I 
,:< 
Words Illustrated 
1. Deer, fawn, yearling, antlers 
2. Parrakeet, parrot 
3. Goose, geese, gosling 
4. Penguin, seal 
5. Alligator, crocodile 
6. Organ man, monkey 
7. Ventriloquist 
8. Juggler 
g. Marionettes 
10. Royal, king, queen, prince, princess, palace 
11. Cage, lion 
12. Bagpipes 
13. Lantern, jack-o-lantern 
14. Trunk 
"- --~-- ~--- ....... ~-"·-------··----- --
. -. - ... _ --- ~---- - ····- --- ··-·----· -
f. 
i 
i 15. Scarecrow, crow 
i 16. Silo, sickle, barn , !: 
'· 17. tire, Plow, well, water pump, pump 
18. Ox, oxen 
19. Calliope 
20. Chariot 
21. Hangar, garage, windsock, pilots 
22. Canoe, paddle 
23. Rowboat, oars 
24. Subway 
-----·--··'"----·---~- --- --- -----
p 
"-
---,~·I 
I 
... , 
I 
1\ 0.. 
. \ 
I \ 
! 
\I r-~ 
'..; \ i 
I 
1•"'-
_l_. 
\ \ .,:, 
f\ \ 'r-....ev--l {~~ l 
,,_,) .._. I 
\ . 
I 
I 
' \ <; v 
(;' v-1 n 0 ~A I I j 
' 
I 
-•- L-
, .. ( 
' ..-\ 
\ 
l") 
! I 
\ . \ 
-~- (! 
s 
,..-- .-. 
I ' \.)1 
\ I 
\ f ) 
\ 
J ! 
·-·· ·'" 
I \ \---\ .-, I w 1-" r J /... ... / ', -. ,_., 
(', V'l 0 
' .. ../ j j \._.I 
~ ..... 
\ . 
\ i 
y 
\ 
\1 
I , 
I 
· . . 
I ' 
' 
•• -,j 
-· 
'., 
.. 
I 
/ 
/ I 
f. 
i' .,. 
4 i' \_~,.j.f 
I 
I 
J 
/ 
.t/ J .,...; 
• I 
.. J 
'.· 
... 
/ 
i 
I 
.-1 , 
, 
' 
i 
f 
;· ..... /' ' 
.q,- ' 
' '· 
I 
. / 
.! 
...... ; 
'/"j 
( / 
/ 
' ... 
. ' 
I 
· .. 
-.. 
r ' 
- ·-~ \ ·' ',_.. 
. ' 
! 
\ 
I 
I 
\ 
( 
-~ 
•• .o!:e 
,_....I .::~. 
I : 
' ! I 
' 
-:..:....-
/--... 
' {. 
1,. 
' •. 
'i :-:. 
. ' I 
l' I 
.,.,' '··" 
( ~-;. 
., 
I 
1 ( 
f ,, .. .-~ 
; / /-...... . 
\.._..... "-- . ..-' l __ 
··.:-. 
•. · •' 
' ) 
. .J . 
.' 
I 
r 
·~ 
. 
\ 
l 
-?> 
/ / 
.... 
I 
1 n·s 
f 
. •' 
"'.,,-..... \ 
""-... \ 
r-~ -- • """':•,. 
1 
J 
Cl 
' 
.} ' 
.I 
-.,.. ~ ..... 
...... 
"' 
-.; 
1 r' 
i: 
. "\ 
..J 
/., 1 \' 
'-' 
1: 
\ .•. ! f'\ j\j L.) 
QCI J I 
I 
/\ /--1 ,~ .. , 
lJ \..-A t--. ..___../' 
t·/"\ \j\/ 1..--! i \ < ! 
! \ ~--1 
I 
t 
I 
-t- D ! 
' ....... 
f.-· .. 
I 
' I 
'I A-
'It:_--/ _:J 
r--· I I 
I ' 
•j 
(~. l--(. 
I 
.---
I . 
' -·' 
' 
. .___) 
t ' 
f',..' 
..... ( . 
9 
I 
,·-'\ CJ l 
_.. 
. 
~-
__ ,.. 
·~ 
' ;t, 
' 
nd , 
.... 
' . 
See 
the 
~\-. \." e-.... 
\ I / 
or-gon 
n 
1UDYIY 
! 
") 
i -, r-:-, 
' ! '- / 
' ' 
' i' 
I 
,, 
\ 
I • 
-· \ 
/ 
/ ; 
,: 
\ 
~ .... 
.r i 
I ! 
---. ... 
., 
; 
.. 
~-,...,1 
(; ··.( -·\. 
L./i r 1 
\ 
I .J. 
·-/• 
' 
\ \ ,/" ' "' / . ' 
f 
! 
K 
•f I 
\ 
,\ 
• 
; 'J 
\.,,.r; 
I 
I 
, 
\ v' ,. 
' / 
! ,..! ... ..:" 
I 
'(j 
I . 
I "'~ •• 
..-, J 
---
-~ ....... 
v ,r_...J 
l l --
_ .. _ '-:"'" 
i j 
r .A r) 
··~., 
0 () L1 
tl J 
' 
' f ._).... 
I c I i J l ;' 
\ 
l. 
I \,./ .. ' \ . 
l 
' 
~ ...... 
c../ 
' ~-
I r: I 
'' 
i 
i 
\ 
\ 
."!. 
/ 
_/ 
' .' 
I 
' /') ~..,,... ·" 
I(_..,\"',.) . 
\I I 
/ 
.; 
( 
·~ 
j 
I ,. 
\ 
' } 
I 
'• 
' J\ . J J 
. \/ t ' 
'/,. 
\ 
\ 
' I
\ 
\ 
\ 
7~ 
~~;~ . .........._ .• 
r~· _.~ · 
' 
·-, 
,. 
·' 
\, 
\ 
\• ,.} 
._ ' 
.. 
' 
.. 
'·· 
,. 
/ 
~ 
' ~ 
\ 
' .. 
- '• / 
/ 
I 
' 
! 
• " <t' ~ { .. 
( 
' 
i q , 
) 
/ 
' 
~ .. , 
I ) 
, ....... _ ..... i 
I ' I 
! i _I 
i ' .'( / ~ 
~-... 
·'i ' 
\._. 
,. 
i ...., 
. ' 
I 
! 
,. 
\ . 
i : 
- .... ,.__ 
' l 
\ 
----~ . .,-
1 
l 
-- -r·-
, 
I 
-~~--~~··, 
I 
I 
t 
I 
l 
A 
1\ ;--'I 
I \ , . 
\~-·\ c~ 
I 1 \ .... / 
\ .s 
¥11) 0 \ s 
son \ s 0 
' \ d I l r1 I I ("'1 !-"\ r p 1/ lA v\ /l l I I ,_.~\ 
' ,/ 
e 
·-:~ -c. ~~... """'"<) .,.. .. ~, .;;::r:_-::::-
1 
;1:.~ .- • :.;,.-- p -.-~ .,.._ .... ·;---: 
. 
~- ..... .J ....... J,..... ...... 
\<~. \ r, c~ 
J 
a 
\f\ {' Q 
I \ \..._..~ \_,.., 
a 
--~-
1 V\iO 
--I he rabbit 
IS \ \~ q 
I I 
O ln I '-1 
....... 
• 
(~~ ,.~~ .~·· 
' J { i ~ 
, . I , /; 
•. .,. . ··.......,~/' 
, .., 
n . }~J--. r-·1 o· o \ \J P s k -A ..... l r i 'o.>· 
~/ ' i 
\ I 
' 0 nt' (" v- \r\ c I \ _ _. \ '""\ L- . ' ·-~- I ' \ ·-· 
Th\s - · - I I I \ c. n t e \T\ (~ \ v e s a I i g ht 
~T\ . T \ J 1 n 
. ne JacK-o-lantern \s t unny. 
See +he elephantS +r-'unk. 
See the 
he 
q 
~-o \ 
looks 
\,., 
' 
' 
'-
'\ \ 
·-1 .. \. 
'-.. 
\ 
' ' 
' '\ ... 
... , 
,.., 
l 
I 
\ 
l 
' 
' 
\ ' 
' ... \. . 
\..._ ... '. 
.:? 
. ' 
·; 
·. 
' f..\ 
r 
\ 
\ 
:l 
,7 
t 
I 
l 
' 
'·, 
; -'\ ,-' ,, . -.. :r-\ 
I 
\ . 
I I 
\ \~ 
1\ 
I \ 
' I 
'-- \ 
I \ 
., - . 
·-
I 
_J_ 
! 
I 
I 
I 
I 
.. -t- i y-, .... \ ,-w 
! f I "--" \ ~ 
., 
'-\- I \ 
IC 
., 
--
t #,. .. ,, 
I_..~. 
, ........... :!' 
'. 
-·· 
-~ ,, (.) \ 
\ 
.. 
" 
......... \ . 
'/')/ "'\ • -I ) I • 1 I ,._../ ~ \...11 
ox \ooks 
I people 
' l 
\ 
\tVork. 
\. 
.r - ~l \ l I 
I 
,.., 
: 
.. 
•. 
I 
. , 
. '
-. 
I; I 
! ' t .\.J 
'.<-/ j 
l 
' ' 
.-
~- ... , . 
---=/ 
( 
:, .~\,. , -(_ 
-( 
\ 
· ~·" 
. 
( 
... 
. . 
\ 
' ''} . 
r' r 
\. 
·-' 
--
t (_: ( 
~- , ' ( 
) 
i , . 
\: 
·' 
" 
·~ ·;. 
f ( ., : : ) 
' ; j 
-- ( 
·i i 
\ 
·' 
, ,-
' \ 
.i; _, 
• 
--~"""":rp-
i 
l 
i 
I 
'"I 
I 
! !,_,_, ~ . 
~ 
I \ 
·+ I 
-~ 
,;· 
{ { ("i 
'• c,~ r ~.;"'"' 
\ 
~ \ fr·\\ ·., <:' _.,tr-"" ·-~ .j !' ) 
• 
f ' 
I 
\_jj \_; ,. ! ~~· 
l 
l A 
'·--'' 
I 
'• 
·~ 
\ 
'I 
. 
·-· 
' I •. ).-
r 
i 
f 
"~ 
,, ' 
r 
f 
'~ 
1 , 
/ ,, • j ! 
('"l 
...._ ... ~ . 
I 
·' 
....... ~': ·---:-
, 
' 
I \ 
' 
(--~ /···; 1-"w~ 
I / 
'-./I (.Ji I 
1 j 
. .--... /--:1 '/'• ''l (j I. ' I G! ..Ji 
(1 
I I 
' I { jf 
i j 
-"-........ 
..... ~ · 
(-1 
'· _/) 
a ,.-..... --..l I \... .. ' 
.) 
I ! 
i 
/ .· ..... ~ 
~- I -' ii I V\ (l c· ("\ r· 'l s C' 1''/\ \ I ("'''\ .. , \; I ,) t_} \_.) \ ............ Jl ,__/,_ / 'j ' ./ I ' '-~ """"\ 
f / .... 
' 
'' 
··'"""~ 
c-
-· 
.... -.. , 
· ... 
,) 
I 
' 
.. 
I 
I 
I 
4•" I n ) 
'\ ,-~ 
I I < !--· 
• 
...... " 
·' 
C:J r I 
IJ I \._; 
! 
I 
I 
I \/V I ' r"' l -~ . {! l 
'-'! 
.·--\ { 
t 
---
-1·-r· 
1.' 
~- ....... I 
-,; 
' ) 
,--
{ ' 
, . .: 
\ ... ,. .... , 
.-, 
r:J 
I I \. ; 
' 
I 
,I . I 1 
\ ; 
'I 
" 
l I• I c. 
i \/ ' \., ".,.f / 
f ,. .... 
I 
I i l 
...... 
J, ... -... 
·.' 
t"'\ 
( 
'·.,.,/ 
)( . ,... -
t '-" ~o... ,. 
.......... 
., ,,-·;I' .. Jr 
' 
·I I .' I j 
, \ 
1 
f 
I. 
!. 
............ ,..... ... ·..:...-. 
~""'"~ 
,. 
If! 
; !. \ 
~ '\\.. 
~---·. -· ~· --- ··---- .......... 
---------
--f\ J' I : 
r-·~- i....--l ,.... ~ l' . \ \ ........ \ .. #_.,, I 
;:~ ....... ., .... (' 
'1 
\ 
.. I , 
l,_ •• 
\ 
~) .....-, ..... -\ t-..l f I ......... .,~ ""-·-- •• .! 
..~~ .............. --.... 
,...., 1''1 
--) U l \. ... ._,....a 
r . ._, 
'·· \. 
••. '# 
1 \ 
\ i 
"· ... _.~ r 
\ ., 
~-· 
.· 
·""' • 
........ '"' r .......... ~. . .-.., i ( -..1 r 
.A !'>-,..) ........ ,.~/ 
...... "' 
··- ~~ 
/"'\ (~ \f 
l' 
- -r--- I 
I ~--~ta\; 
I I I ~ \j 
I I I 
I 
--
--· 
/ ! 
1 
....--,~ ,.....\ (Jj () 
/ unaer 
.J 
r--· 
( 
l.... 1 
I 
\It~\ •-~. "' \I ~I' \j V , I 
I 
r··. j 
• I 
-· -
--~ ' 
- ... ----;-;I I I; 
_... ........ , .~ f I J 
I 
• I • I 
l I 
' I 
... - - -... 
--
_. ~- _,... 
--
